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 Social-emotional skills are effective in the self-awareness and control of the 
individual's emotions. These skills should be evaluated together with peer 
relationships as they play an important role in the communication of the 
individual with other individuals around him/her. In this study, the social-
emotional skill perceptions and peer relationships of gifted students were 
examined in the survey design. The study group consists of 216 gifted 
students who studied at Science and Arts Centers (SAC) in Turkey, where 
specially gifted students were selected through a national exam result, in the 
2019-2020 academic year. The data were collected through The Scale of 
Perceived Social-Emotional Skills, The Friendship Qualities Scale, and the 
Personal Information Form. Results showed that there was a significant 
correlation between The Scale of Perceived Social-Emotional Skills and The 
Friendship Qualities Scale. In addition, this study found a significant 
correlation between the perceptions of social-emotional skills and the total 
scores of peer relations, conflict, help, and protection, which are sub-
dimensions of peer relations. 
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INTRODUCTION  

Each individual has different interests, skills, and competencies. Social-emotional skills, which 
are common in daily life, are also associated with working with others, reaching goals, and managing 
emotions (Primi, Santos, John & De Fruyt, 2016). Social-emotional skills can be improved and include 
factors such as academic performance, work performance, relationship quality, and satisfaction (Kuo, 
Casillas, Walton, Way & Moore, 2020; Poropat, 2009; Watson, Hubbard & Wiese 2000). John and De 
Fruyt (2014) define social and emotional skills as individual capacities manifested in consistent patterns 
of thought, emotion, and behavior (De Fruyt, Wille & John, 2015). Recent research findings in 
education, economics, psychology, and neuroscience show that these skills are as important as 
cognitive metrics such as intelligence in predicting various life outcomes (Kautz, Heckman, Diris, ter 
Weel & Borghans, 2014; Miyamoto, Huerta & Kubacka, 2015; Organisation for Economic Co-operation 
and Development [OECD], 2015). 

Each individual's academic and social personal characteristics can be different in the fields of 
science, technology, art, sports, and talent. Gifted students can outperform their peers in terms of 
knowledge and skills, that’s why their differences should be taken into account. The literature 
emphasizes certain limitations in the education of gifted students according to their developmental 
characteristics, therefore it has been stated that educational opportunities should be created 
(Freeman, 2002; Sak et al., 2015). Education of gifted students in Turkey is carried out through different 
school and out-of-school programs. Science and Arts Centers (SAC/BILSEM in Turkish) are among the 
out-of-school institutions. Students who are identified as gifted are included in out-of-school programs 
in line with their interests and skills and receive support education with programs prepared specially 
for them. However, SACs do not accept applications outside the primary school period. In Turkey, there 
is a need for a sufficient number of institutions and staff to conduct educational activities for gifted 
students who continue SACs. The number of SACs forms a limitation for gifted students. Whereas 
gifted students may experience several problems if their potential is not noticed, and their 
characteristics are not taken into account (Saranlı & Metin, 2012). Even though it is crucial to identify 
gifted students’ needs, and providing an access to institutions, and ensure the continuance of their 
education, students face several problems as a result of being unable to meet their needs emerging 
from their special abilities. Although they have special abilities, these students have different social-
emotional needs since their mental, physical, and social-emotional development does not develop 
simultaneously (Preuss & Dubow, 2004). Due to these developmental characteristics, it is stated that 
they experience fear, anxiety, perfectionism, difficulty in peer relationships, loneliness, depression, 
and school mismatch (Peterson, Duncan & Canady, 2009). Gifted students also have to deal with low 
academic self-esteem, depression, and incompatibility with the classroom environment if they fail to 
meet the high expectations of their parents or teachers (Butt, 2010; Sak, 2014); Due to their intuitive 
and sensitive nature, they have difficulty in communicating with their surroundings (Stuart & Beste, 
2008). Therefore, it is of utmost importance to provide positive support to gifted students' 
communication with their parents and peers for their social and emotional development. 

Being gifted causes some psychological effects on the development processes of children. It is 

stated that the children experience some psychological problems with the recognition and diagnosis 

process (Renati, 2017).  Nonsimultaneous development of gifted individuals causes them to stay under 

the gifted label; this situation differentiates the expectations of their families and environment. When 

a gifted individual cannot receive education in line with his/her interests and skills, he/she stays in a 

disadvantaged position. This situation decreases the satisfaction level for education and poses a risk 

factor for gifted children (Pfeiffer & Stocking, 2000). Gifted students may have social and emotional 

tendencies that may require special attention (Hollingworth, as cited in Saranlı & Metin, 2012).  

Although they are mentally competent, it is possible to find situations in which they do not consider 

themselves socially-emotionally and physically sufficient from time to time (Preuss & Dubow, 2004). 
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Gifted students' academic self-perception should be evaluated in detail in terms of their social skills 

and emotional health (Neihart, 2016). Needham (2012) pointed out that gifted students' social-

emotional characteristics and academic performance can vary. For example, gifted students, whose 

feelings and thoughts can be similar to their peers, may display more sensitive behaviors on a particular 

subject (Needham, 2012). Some of them may be emotionally strong, while others may be more 

sensitive, however, their emotional development (Leana & Köksal, 2007) shows improvement when 

they are socially and emotionally supported, which attaches importance to the necessity of supporting 

the social-emotional development of these students. There is a common prejudice that gifted children 

are developmentally superior in all areas. However, it is stated that a gifted child may be superior to 

his/her peers in some developmental areas, average in some areas, and fall behind his/her peers in 

some areas as a result of nonsimultaneous development (Saranlı, 2017). Thus, gifted students should 

be monitored and supported not only academically but also socially and emotionally in terms of 

relationships with friends, family, and teachers. School life is a critical period in providing these 

supports. 

According to Silverman (1993) school life is a very important period in terms of children's 
friendship relationships, and friendships make school life fun. Low peer acceptance, which occurs 
during or before school age, is associated with social cohesion problems in later years (Parker & Asher, 
1987). Peer relationships involve risks although they develop and protect the individual. For example, 
the relationship with peers can provide a feeling of satisfaction and confidence to children or pose 
certain problems (Lansford, Criss, Pettit, Dodge & Bates, 2003). These problems can be associated with 
difficulties that children experience in many areas of their lives (Beyazkürk, Anlıak & Dinçer, 2007). 
Social skills, emotional factors, and differences are possible predictors of peer relationships and have 
an impact on social acceptance. In summary, social skills have a direct or indirect effect on the 
development of peer relationships of a child. While students with high academic achievement are 
popular among their peers, those with lower levels of popularity in sociometric degrees are especially 
known to be subjected to peer rejection (Košir, Sočan & Pečjak, 2007). Children who are frequently 
exposed to peer rejection (Bloomquist & Schell, 2002) are often from a less popular group of students, 
have learning difficulties, and are at risk of leaving school (Frederickson & Furnham, 2001). However, 
children need to have emotion-based behaviors to establish healthier interpersonal relationships in 
their social settings (Spence, 2003).  

It is clear that children who fail to establish positive relationships are less likely to respond 
appropriately to their environment and they experience certain difficulties in exhibiting contextual 
behaviors (Dinçer & Güneysu, 1997; Spence, 2003). Variables such as gender, number of siblings, age, 
socioeconomic level, and class can have an impact on all these processes. Relationships between 
siblings and children's behavioral problems are important. It has been stated that positive social 
behavior and social competence are linked to sibling relationships (Buist & Vermande, 2014). Hughes 
et al., (2018) stated that the sibling effect on social behaviors and relationships is positive. The positive 
nature of sibling relationships is negatively related to psychological adaptation problems such as 
externalization and internalization (Buist, Deković, & Prinzie, 2013). Sibling relationships in early 
childhood also have an impact on social development (Jenkins & Dunn, 2009). Social learning promotes 
the development of the social skills of siblings (Hughes & Leekam, 2004). Studies have shown a 
relationship between the quality of sibling relationships and social cohesion and emphasized that 
emotional support from a sibling leads to positive peer relationships and children's development of 
social cohesion (Buist & Vermande, 2014; Lamarche et al., 2006; Pike, Coldwell & Dunn, 2005). Besides, 
supporting the development of social-emotional skills is related to peer relationships and social 
interaction processes. Thus, in-school and out-of-school plans where the children can socially interact 
with their peers, conduct art and sports activities, and make academic and cultural sharing are also 
significant. Thus, it is thought that features such as school type, and level are significant in terms of 
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peer skills and social-emotional skills of the students. Tosuntaş Karakuş (2006) examined whether 
positive-negative social behavior scores of the adolescents in the 12-14 age group differed according 
to the school type. It was concluded that the difference obtained from negative social behavior scores 
was significant and students who received education in private schools showed less negative social 
behaviors. The difference in positive social behavior scores was found to be significant but it was 
emphasized that this difference was in favor of adolescents who continued private schools. In the study 
conducted with teachers working at the primary school level, Smith and Hoy (2007) examined the 
effect of school characteristics such as social structure, physical capacity, and other factors on the 
optimism of teachers. It was stated that the teachers were affected by the school characteristics and 
optimist teachers were effective role models in students’ success and relationships. In the study, it was 
emphasized that when the school's social organizational structures reflected trust and a positive 
climate, this situation was reflected in students' success and relationships. Kurz (2006) stated that 
there was a significant correlation between the number of students in the classroom and teachers’ 
academic optimism and self-efficacy 

As a result, the social and emotional needs of gifted students may differ, so the level of social-
emotional needs should be determined according to various variables and support should be provided 
in school life and outside environments to meet these requirements. As with any individual, gifted 
students' perceptions of social-emotional skills are a variable that affects their interpersonal 
communication in different ways in school, home, and community life. For this reason, the 
requirements of social and emotional skills based on different environments should be determined 
and intervention plans should be prepared. When the needs of the students are determined, the 
problems they may experience in their social relations can be solved, determining the relationships 
between social-emotional skills perceptions and peer relationships can enable facilitating and 
supportive arrangements in the lives of gifted students. For example, it is stated that the families of 
children with strong communication skills trust their children and support them in terms of self-efficacy 
and parents who exhibit a more constructive attitude in communication with their children lead 
children to behave positively within the family. This study, which focuses on gifted students' school 
environment, social life, and peer relations is limited to social emotional skills and peer relations 
variables. The results are thought to contribute to expanding the understanding of parents, educators, 
and experts regarding the field of gifted education and gifted students. Since the secondary school 
level is a key transition period for the development of behaviors that facilitate later academic and 
career life (American College Test [ACT], 2008), this study decided to conduct with secondary school 
students. The examination of social-emotional skills in gifted students attending secondary school can 
also be considered as a significant aspect of this study.  

This study was set out to investigate the relationship between the perceptions of social-
emotional skills and peer relations of gifted secondary school students attending BİLSEMs. The answers 
to the following questions were sought:  

For gifted secondary school students; 

1. Is there a significant correlation between social-emotional skills perceptions and peer relationships 
(companionship, conflict, help, security, closeness)? 

2. Do social-emotional skills perceptions differ according to gender, school type, class level, number of 
siblings, mother's level of education, father's level of education, and participation in out-of-school 
activities? 

3. Do peer relations (companionship, conflict, help, security, closeness) differ according to gender, 
school type, class level, number of siblings, mother's level of education, father's level of education, and 
participation in out-of-school activities? 
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METHOD 

In this study, the survey model and correlational research model, which are quantitative 
research models, were used. A survey model is a model that tries to reveal the characteristics of the 
population. It can be said that this research is in the cross-sectional survey model, in which it is aimed 
to examine one section or sample of the population at a time. In addition, it can be said that the 
research was also designed as correlational research since it was also aimed to reveal the relations 
between the variables (Fraenkel, Wallen & Hyun, 2012). 

PARTICIPANTS  

In this study, while determining the research sample, the purposive sampling method, one of 
the non-random sampling methods, was used. Büyüköztürk (2020) stated that purposive sampling 
provides an opportunity to create rich information situations and conduct more in-depth research by 
adhering to the purpose of the study. In this regard, the purposive sampling method was preferred in 
line with the purpose of the study. The participants were gifted students who attend BİLSEM in 
Gaziantep (11), Kahramanmaras (4), Adana (10), Osmaniye (1), and Hatay (2) located in the 
Southeastern Anatolia and Mediterranean Regions of Turkey. 216 students in total were reached. 95 
students (44%) received education in public schools and 121 students (56%) continued their education 
in private schools. The data were collected by the first author in the fall and spring semesters of the 
2019-2020 academic year. Before the data collection phase, necessary permissions to use the data 
collection tools were granted from the researchers who developed the measurement tool, and then 
the necessary research permissions were granted from the ethical committee of the university where 
the study took place and from the Ministry of National Education. The demographic characteristics of 
the participants are included in Table 1. 

Table 1. Sociodemographic Characteristics of Gifted Students 

Sociodemographic characteristics n % 

Gender 

   Female 108 50 

   Male 108 50 

Age 

   < 11 68 31.5 

   12  56 25.9 

   13  48 222 

   > 14  44 20.4 

Class 

   5th Grade 60 27.8 

   6th Grade 52 24.1 

   7th Grade 53 24.5 

   8th Grade 51 23.6 

Number of Children in the family 

   1 child 61 28.2 

   2 children 95 44.0 

   > 3 children  60 27.8 

Type of school   

   Public 95 44 

   Private 121 56 

Sum 216 100 
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INSTRUMENTS 

The Personal Information Form contains questions about demographic variables such as the age 
of the students, the class level, the type of school they are studying (Private/public), their participation 
in out-of-school activities (sporting activities, music and painting courses, cinema, swimming, etc.), 
gender, number of children in their family, and the level of education of their parents. All items on the 
scales used in the study were answered by the students. 

PERSONAL INFORMATION FORM 

This form contains questions about demographic variables such as the age of the students, the 
class level, the type of school they are studying (Private/Public), their participation in out-of-school 
activities (sporting activities, music and painting courses, cinema, swimming, etc.), gender, number of 
children in their family, and the level of education of their parents. All data collection tools were 
answered by the students. 

THE FRIENDSHIP QUALITIES SCALE (FQS) 

FQS was developed by Bukowski, Hoza, and Boivin (1994) for children and adolescents. It was 
adapted into Turkish by Erkan-Atik, Çoban, Çok, Doğan, and Karaman (2014). The scale was used in 
research for adolescents. The form consists of 22 items in five dimensions, which are companionship, 
conflict, help, security, and closeness. The Cronbach Alpha internal consistency coefficients obtained 
from the scale range from .66 to .85 in the sub-dimensions. Cronbach Alpha internal reliability 
coefficient was obtained at .69 for the whole friendship qualities scale and for the subdimensions of 
the study, it was .74 for companionship, .78 for conflict, .70 for help, .71 for security, and .71 for 
closeness in this study. As the score for the entire scale with four items scored in reverse increases, 
the level of peer relationships increases positively. High scores obtained in the relevant dimension 
indicate that the level of the relationship is positive. The companionship dimension, one of the sub-
dimensions, expresses the score of the time that the individual and their peers spend voluntarily 
together. The conflict dimension refers to the frequency of conflict between the individual and his/her 
friend. However, the size of the conflict was inverted coding. The increase in the score taken from the 
size of the conflict with the reversal means the reduction of the conflict. The dimension of help explains 
how to resist unfair situations, defend the just in case of injustice, and help the peer. The security 
dimension expresses the mutual confidence of the individual and their peers to overcome the 
problems together. The closeness dimension means emotional attachment to each other (Erkan-Atik 
et al., 2014). 

THE SCALE OF PERCEIVED SOCIAL-EMOTIONAL SKILLS (SPSES) 

This scale was developed by Baydan (2010) and consists of 21 items. The total variance explained 
by the sub-dimensions in the instrument tool consisting of four sub-dimensions: problem-solving, 
stress coping, communication skills, and skills that increase self-esteem is % 37.41. Cronbach Alpha 
internal reliability coefficient obtained in this study was  .77 for the social-emotional skill perception 
scale. Baydan (2010) stated that the scale is available as a total score. In the 3-type Likert type 
measuring tool, he rated the substances as "not suitable for me (1), partially suitable for me (2), and 
quite suitable for me (3)". The lowest score is 21 points and the highest score is 63 points. Students 
whose total scores are below the group mean in the measuring tool are evaluated as insufficient in 
terms of social-emotional skill perception. Social-emotional skills perceptions of students whose scores 
are above the mean are expressed as sufficient. 

DATA COLLECTION 

To reach secondary school students who have been identified as gifted, which constitutes the 
sample of the research, the required permissions to implement the study were granted from the 
Ministry of National Education (MoNE) responsible for the educational arrangements (issue, E.856071; 
date, 13.01.2020). Afterward, the managers of the institutions that participated in the study were 
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interviewed online and by phone. Necessary permissions were granted from the principals and 
families. The necessary information was given to the students with the help of guidance counselors. 
Instruments were applied individually and face-to-face to students who were willing to participate 
after providing necessary information about the research. The response time of the form applied by 
the researcher was between 15-20 minutes for each student on average. 

DATA ANALYSIS 

The data were processed into the SPSS 24 program and made ready for analysis. Normality 
assumptions, one of the leading assumptions to be met for the use of parametric tests, were examined 
in the scope of subdimension of both scales and total scores before the analysis of the data. 
Kolmogorov-Smirnov and Shapiro-Wilk significance tests referenced for univariate normality control 
were checked with p > .05 and skewness and kurtosis values being between – 1.5 and +1.5 (Tabachnick 
& Fidell, 2013).  Normal distribution test results were shown in Table 2. 

Table 2. Results for Test of Normality 

 Kolmogorov-Smirnov  Shapiro-Wilk   

Variables Statistics  df Sig. Statistics  df Sig. Skewness Kurtosis 

SPSES Total .088 216 .00 .972 216 .00 -.478 -.099 

FQS Total .077 216 .00 .980 216 .00 -.380 -.213 

   Companionship .129 216 .00 .927 216 .00 .202 -.243 

   Conflict .169 216 .00 .866 216 .00 -.871 .523 

   Help .101 216 .00 .960 216 .00 -1.065 .589 

   Security .115 216 .00 .938 216 .00 -.210 -.914 

   Closeness .049 216 .20* .978 216 .00 -.600 -.398 

According to the information included in Table 2, it is stated that scores of subdimensions of 
both SPSES and FQS scales were significantly different from the normal distribution.  It is difficult to 
obtain totally normal data while testing the normality of the data in social sciences. Thus, it is suggested 
not to adhere to only one test and examine normality in alternative ways. The mean, standard 
deviation, skewness, and kurtosis values of the data obtained from scales may be calculated and their 
conformity to normal distribution may be tested. George & Mallery (2010) stated that the values 
obtained from skewness and kurtosis variables being between the +2 and -2 range can be interpreted 
as showing normal distribution. Tabachnick & Fidell (2013) stated that these values should be between 
± 1.5. When examining the skewness – kurtosis coefficients of the sub-dimensions of SPSES and FQS, 
it can be said that the data show normal distribution. 

The Cronbach Alpha coefficient of the scales was calculated, and the significant difference value 
was accepted as .05. Independent samples were used in the analysis of t-test parametric and two-
category variables. One-Way Variance Analysis (ANOVA) was applied in the analysis of three or more 
category variables. In cases where the difference was significant, the source of the difference between 
the groups was determined through the Scheffe post hoc test. When the inter-group variances are 
equal, tests such as LSD, Bonferroni, Sidak, Scheffe, R-E-G-W-F, R-E-G-W-Q, S-N-K, Tukey, Tukey’s-b, 
Duncan, Hcohbergs’s GT2, Gabriel, Waller-Duncan, and Dunnet can be used and when the variances 
are unequal, Tamhane’s T2, Dunnett’s T3, Games-Howell, and Dunnett’s C tests can be used. The 
researcher should decide which post-hoc test to use in accordance with the study he/she is conducting. 
It was decided to use the Scheffe test in this study because it is not necessary to have an equal number 
of samples in the group and it is a reliable test that can keep Type I error under control when the 
number of the groups is high (Scheffe, 1999). The correlation between social-emotional skill 
perceptions and peer relationships was examined with Pearson's Product Moment Correlation 
Coefficient. The descriptive values for measuring instruments are represented in Table 3. 
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Table 3. Psychometric Properties for SPSES, FQS, and FQS Subscales 

Variables n M SD Min Max α 

SPSES Total 216 53.35 4.98 41 63 .77 

FQS Total 216 82.10 13.31 42 105 .69 

   Companionship 216 11.74 3.35 4 20 .74 

   Conflict 216 15.99 3.11 4 20 .78 

   Help 216 20.70 4.47 6 25 .70 

   Security 216 14.11 3.85 5 20 .71 

   Closeness 216 19.55 4.26 7 25 .71 

According to the findings included in Table 3, it is seen that the SPSES scale mean scores of the 
gifted students is (53.35), FQS mean total scores is (82.10); (11.74) for companionship, (15.99) for 
conflict, (20.70) for help, (14.11) for security, and (19.55) for closeness. Because it is not possible to 
interpret the scores obtained from the scales separately, interpretations were made through paired 
comparisons. 

 FINDINGS 

In this section, the findings of the research were presented. For readability, the article included 
only important and significant findings of the research. The first question of the study was examined 
with Pearson's Product Moment Correlation Coefficient and the results obtained can be seen in Table 
4. 

Table 4. Descriptive Statistics and Correlations for Study Variables 

Variable n M SD 1 2 3 4 5 6 7 

1. SPSES 216 53.35 4.98 -       

2. FQS Total 216 82.10 13.31 .24** -      

3. Companionship 216 11.74 3.35  .11 .68** -     

4. Conflict 216 15.99 3.11 .31** .27** -.04 -    

5. Help 216 20.70 4.47 .17** .82** .46** .07 -   

6. Security 216 14.11 3.85 .21** .80** .43** .12 .59** -  

7. Closeness 216 19.55 4.26  .07 .79** .49** -.03 .58** .53** - 

*p< .05. **p<.01. 

According to Table 4, there was a significant correlation at p=.01 between the score of social-
emotional skill perceptions and the sub-dimensions of peer relations conflict (r=.31), help (r=.17), 
closeness (r=.21), and peer relations total scores (r=.24).  

The findings obtained as a result of the analyses carried out on the second question of the 
research are presented in Table 5. 

Table 5. Findings on Social Emotional Skills Perception Scores 

 Public Private t(214) p Cohen's d 

 M SD M SD    

SPSES 52.58 4.99 53.95 4.91 -2.01 .04* 0.28 

*p< .05 

According to Table 5, gifted students' social-emotional skill perception scores differed 
significantly regarding the type of school they were studied (t= -2.01; p<.05). Effect size independent 
variable indicates the variance explanation ratio of the independent variable in the dependent variable 
and the partial eta-squared (η2) was interpreted as .01 small, .06 moderate, and .14 large effect sizes 
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(Pallant, 2016). It can be said that the effect size of the significant difference obtained from the t-test 
is at a large effect level. It was determined that the difference in social-emotional skills perceptions 
according to gender, class level, number of siblings, mother's level of education, father's level of 
education, and participation in out-of-school activities was not significant (results that did not make 
sense were not included in the table).  

The third question of the study requires an investigation of peer relationships for various 
independent variables. Therefore, the differences obtained in the t-test and ANOVA results were 
presented respectively in three sections: Table 6, Table 7, and Table 8. 

Table 6. T-test Results of FQS Scores by Gender Variable 

 Female Male t(214) p Cohen's d 

 M SD M SD    

Closeness 20.28 4.44 18.81 3.96 2.569 .011* 0.35 

FQS Total 84.19 13.63 80.01 12.69 2.329 .021* 0.32 

*p< .05 

According to Table 6, peer relations scores of gifted students were found to be significant in the 
total score of peer relations and closeness sub-dimension in accordance with gender (t=2,329; p.<05, 
t=2,569; p<.05).  The difference in closeness sub-dimension and FQS total scores was in favor of female 
students. It can be said that the effect size of the significant difference obtained from the t-test is at a 
large effect level. 

Table 7. ANOVA Results by Class Level of FQS Scores 

Measure 5th Grade 6th Grade 7th Grade 8th Grade F (1, 214) η2 

M SD M SD M SD M SD 

FQS Total 80.36 9.41 81.59 13.69 87.11 12.87 79.47 16.00 3.664* .05 

    Help 19.93 2.83 20.94 4.62 22.11 3.99 19.90 5.89 3.021* .04 

    
Closeness 

20.00 3.36 19.02 4.78 21.11 3.78 17.94 4.56 
5.620* .07 

* p<.05 

According to Table 7, when taking groups and their means at the sub-scales level into account, 
it is stated that ANOVA results caused a significant difference. It is seen that the effect size of significant 
difference obtained from ANOVA is small for FQS total, small for the help sub-dimension, and 
moderate for the closeness sub-dimension. Multiple comparisons were conducted among the scores 
of children in 5, 6, 7, and 8th grades for the sub-scales determined to be different according to ANOVA 
results and the multiple comparisons conducted were shown in Table 7. 
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Table 7. Multiple Comparison Results 

Variables Groups M p Post Hoc Comparisons p 

FQS Total 5th Grade 80.36 .01* 5-6 .97 

 6th Grade 81.59  5-7 .06 

 7th Grade 87.11  5-8 .98 

 8th Grade 79.47  6-7 .20 

    6-8 .87 

    7-8 .03* 

Help 5th Grade 19.93 .03* 5-6 .69 

 6th Grade 20.94  5-7 .04* 

 7th Grade 22.11  5-8 .10 

 8th Grade 19.90  6-7 .60 

    6-8 .69 

    7-8 .09 

Closeness 5th Grade 20,00 .00** 5-6 .66 

 6th Grade 19,02  5-7 .56 

 7th Grade 21,11  5-8 .08 

 8th Grade 17,94  6-7 .08 

    6-8 .62 

    7-8 .00** 

*p < .05, ** p < .01 

The result of the analysis carried out to determine whether peer relations showed a significant 
difference according to class level showed a difference in FQS total scores between those who 
attended 7th grade and 8th grade (F=3.664; p<.05). The difference was found in favor of 7th graders. 
The sub-dimension of help was observed to differ between 5th and 7th graders, but the difference was 
in favor of 7th graders (F=3.021; p<.05). In the sub-dimension of closeness, there was a difference 
between those attending the 7th grade and the 8th grade, and this difference was found to be 
significant in favor of the 7th graders (F=5.620; p<.05). 

Table 8. ANOVA Results by Number of Children of FQS Scores 

Measure One child Two children Three children and above F (1, 214) η2 

M SD M SD M SD 

Conflict 15.95 3.03 16.54 2.70 15.15 3.63 3.797* .03 

* p<.05 

It draws attention that there is a significant difference in the ANOVA results of means at groups 
and sub-dimension levels stated in Table 8. It can be said that the effect size of the significant 
difference obtained from ANOVA is at a small effect level. For the sub-scales in which differences were 
determined as a result of ANOVA, multiple comparisons were conducted among 1 child, 2 children, 
and 3 children and above scores and multiple comparisons conducted were shown in Table 8.  

Table 8. Multiple Comparison Results 

Variables Groups M p Post Hoc Comparisons p 

Conflict One Child 15.95 .02* 1-2 .49 

 Two Child 16.54  1-3 .36 

 Three children and above 15.99  2-3 .02* 

*p < .05, ** p < .01 

Table 8.1 included the results obtained when gifted students' peer relation scores were 
examined according to the number of children in the family. Conflict differed significantly between 
children growing up in families with two children and children growing up in families with three 
children or more, in favor of children growing up in families with two children (F=3.797; p<.05).  
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DISCUSSION and CONCLUSION  

Gifted students' social-emotional skill perception scores were limited to those included in this 
sample, and it was concluded that there was a significant difference among the students' social-
emotional skill perception scores according to the type of school they studied (public or private school). 
This difference was determined in favor of students attending private school. When peer relations 
were examined, it was concluded that there was a significant difference in the closeness and FQS total 
score according to the gender variable in favor of the females. When gifted students' peer relations 
were examined according to the number of siblings, it was determined that there was a significant 
difference in the conflict between those who grew up in families with two children and three children.  
It was determined that the correlation between social-emotional skill perceptions and peer relations 
of gifted students was positive (r=.24) and significant (p<.01). 

Research investigating the interactions of gifted students with peers and family members for 
more accurate recognition of their social-emotional development is remarkable. Because friendship is 
an important phenomenon in all aspects of life. In case of friendlessness, the social-emotional 
development of the individual is negatively affected (Freeman, 2019). Gifted people who do not have 
a satisfactory level of friendship may experience social and emotional problems in school and their 
lives (Leyden, 2002). In this study, a positive significant correlation was found between the social-
emotional skill perceptions of gifted students and peer relationships. Similarly, it was stated that there 
is a statistically significant correlation between the social support level perceived by the gifted students 
from their families, peers, and teachers and the social-emotional learning skills general scores (Elcik & 
Bayındır, 2015); social-emotional skill perception scores are high and there is a positive correlation 
between these skills and friendship quality (Sevgili-Koçak & Kan, 2019). Erol (2015) found a significant 
correlation between peer relationships of gifted adolescents and their subjective well-being and 
concluded that there is a significant correlation between peer commitments of these students and 
relationship satisfaction, life satisfaction, and positive feeling. Bapoğlu-Dümenci (2018) stated that the 
social skills education program is effective in communication, interaction, trust, and general peer 
relationships regarding the development of peer relationships in gifted children but it is not effective 
in the companionship dimension. In another study, it was stated that the program prepared to develop 
friendship relations of the gifted children positively affected the friendship skills of the gifted 
individuals (Uysaler, 2015). Yazgı (2019) concluded that gifted students have a significant and highly 
positive correlation between their high levels of cognitive awareness and social-emotional learning 
skills. Accordingly, the higher level of cognitive awareness is one of the factors contributing to the 
development of social-emotional learning skills in gifted students.  

Research results for social support resources show that the individual receives the most 
important support from peers and family members. Levitt et al., (2005) examined the social support 
sources that affected the social cohesion of 782 students studying in the 5th and 6th grades and found 
that the students received the most important social support from their parents and friends. As social 
support increases, so does the level of adaptation during the transition to puberty. According to Rogers 
& Ross (1986), the harmony that exists between peer groups is then positively reflected in the social 
cohesion of individuals in adulthood. In summary, positive peer relations developed during 
adolescence also contribute positively to the social-emotional skills of individuals and their social 
cohesion in adulthood.  

When peer relationships were examined in the study, a significant difference was determined 
in favor of females in the dimension of closeness (girl M=20.28, male M=18.81) and FQS (girl M=84.19, 
males M=80.01) by gender variable. Erol (2015) found that in peer relationships, students' self-opening 
(openness to communication) levels and commitment levels differed significantly as to gender and that 
the difference was in favor of female students, and similarly, Gross (2002) found that gifted female 
students had higher scores of closeness, help, trust, and loyalty than male students. Underwood & 
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Rosen (2009) noted that females had higher levels of friendship in adolescence than males at a recent 
age. The findings of this study were consistent with the research findings of Saferstein, Neimeyer & 
Hagans (2005). Saferstein et al., (2005) stated that females scored higher than males in the dimensions 
of closeness, conservation, and emotional attachment to friend relationships. This could be because 
those females adopt a more relational model of friendship in their relations, while males tend to be 
confrontational (Lee & Olszewski-Kubilius, 2006; Rudasill & Callahan, 2008).  

Another result of the study is that the students differ significantly in peer relationships according 
to the class level. This difference is found between 7th grades (M=87.11) and 8th grades (M=79.47) in 
FQS total score and is in favor of 7th-grade students. Erdem (2019) compared the social media use, 
peer relations, and emotion regulation levels of secondary school students in his study and revealed a 
significant correlation in the sub-dimension of help in FQS, and the higher the class level of students, 
the higher scores the students receive in the sub-dimension of help. Peterson et al., (2009) stated that 
even if they experience great difficulties in their lives, they attempt to seek help from adults or their 
parents less. Every year in Turkey, students who succeed in a national exam in the transition to high 
education are placed in qualified upper secondary institutions. The fact that only 8th-grade students 
take this exam requires students to study more. In this case, students stay at home and move away 
from their peers and study. This may have been effective in lower peer relations of 8th graders than 
other groups. 

According to the number of children in their families, the difference in peer relations of gifted 
students was determined between those who grew up in families with two children (M=16.54) and 
three children (M=15.15). Erol (2015) stated that there was no significant difference in peer 
relationships of gifted students according to the number of siblings and that children living in single-
child or two-child households had higher family satisfaction scores than those with siblings 3 and older. 
Lapidot-Berman & Oshrat (2009) examined the attitudes of non-gifted children towards their gifted 
siblings based on their birth order and age difference variables. Non-gifted children do not like the 
arrogance of their gifted siblings; as the age difference between siblings decreases, the frequency of 
discussion increases. These findings are limited to secondary school-level gifted students who continue 
to BİLSEMs in the five cities where the research was conducted, and it should be considered that 
different results can be obtained when the research is carried out with different sample groups in other 
cities in Turkey. 

As a result, this research has revealed an interaction between social-emotional skills and peer 
relations. It can be said that as social-emotional skills develop, peer relationships develop, and 
similarly, as peer relationships develop, social-emotional skills and social cohesion increase. According 
to the results of the research, it can be said that gifted students need to support their social-emotional 
skills to increase their relationships with their peers. Kulaksızoğlu (2007) stated that children's 
communication with their peers during adolescence is an important factor in their socialization. 
Accordingly, an individual who is accepted by his peers develops his social-emotional skills and his self-
confidence. In the opposite cases, adolescents who are not accepted and excluded by their friends can 
be mostly introverted, have low self-esteem, and are disgruntled individuals. One of the points to be 
considered is that not all peer groups are positive attitudes during adolescence. The cooperation of 
parents and experts and teachers is also important in children's adolescence.  

Lastly, some suggestions were included for further research and practices based on the findings 
obtained from the study. For further research, this study was conducted only with the gifted student 
group. Researchers can conduct studies that compare social-emotional skills and peer relationships of 
the students with normal development and gifted students. They can also design studies that include 
interventions that would increase in-class and out-of-class peer adaptation in the schools where co-
teaching continues. Social-emotional learning experiences can be examined, and studies that include 
needs analysis in terms of social-emotional skills of the students with normal development and gifted 
students can be conducted by including families in these studies. In another study, the domestic social-
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emotional support processes of the gifted students can be examined in terms of sibling relationships 
in line with grades, for example, the needs of a gifted student at primary school level and a gifted 
student at secondary school level, their sibling and peer interaction patterns, can be examined in line 
with social-emotional development characteristics using qualitative and quantitive research methods. 
Social participation levels of the gifted children in the schools where they continue their education 
with their peers with normal development can be examined, besides, a study that is based on a 
comparison of SAC social participation levels can contribute to the literature. Studies that examine the 
gifted students’ priorities in peer relationships and their experiences regarding the process in line with 
their own opinions can be conducted. It is seen that the number of studies conducted on the peer 
relationship of gifted students regarding different age groups is insufficient in our country, studies on 
this subject can be conducted. Education programs regarding social-emotional skills and peer 
relationships can be created for the parents and teachers who have a role in raising gifted children and 
the effectiveness of these programs can be examined. The level of social-emotional skills and peer 
relationships of gifted students can be comparatively examined at the end of this education. 

For practice, contents based on social skills and peer relationships as well as the areas gifted students 
receive education in SACs can be developed, and gifted students' developments can be supported in 
different aspects. Programs that will support domestic patterns from the early period can be 
developed for the parents of gifted students, education modules can be developed to enable teachers 
who work in SACs to receive education to better understand gifted students out of their branches in 
line with the age groups and to support social-emotional skills that will increase the quality of 
interaction. Programs that will support gifted students' transition between grades can be prepared; 
for supporting the inclusion of gifted students in co-teaching environments, applied education based 
on supporting social skills and emotional awareness levels of gifted students can be planned for the 
teachers who teach in general education institutions. Development of social-emotional and friendship 
skills can be examined in line with grade levels and mentorship processes can be planned in the 
schools/institutions where the gifted students graduate; this can be planned sustainably in web-based 
digital environments to support peer skills. 

AUTHOR CONTRIBUTION 

 This study has been produced from the master’s thesis that was completed by the first author 
under the supervision of the second author.   
- The first author took an active role in the research question, associating the need for the study with 
the results of the literature review, methodology, receiving official permissions, preparing the data 
collection instruments, and analysis, writing the findings, and converting them into a final report at the 
end of the implementation.  
-The second author provided guidance in deciding the research question, methodologically planning, 
receiving permissions, collecting data, analyzing the findings, and discussion sections and contributed 
to finalizing the thesis.  
- Both authors contributed to designing the article’s content and writing in compliance with the writing 
rules of the journal. Both authors read and confirmed the final form of the article. 

REFERENCES  

American College Test. (2008). The forgotten middle: Ensuring that all students are on target for college and 
career readiness before high school. Iowa City, IA: American College Test (ACT).  

Bapoğlu-Dümenci, S. S. (2018). Üstün zekalı ve yetenekli çocukların akran ilişkilerine sosyal beceri eğitim 
programının etkisinin incelenmesi [Examining the effects of social skills training on the gifted and talented 
children’s peer relations]. [Unpublished doctoral dissertation] Ankara Üniversitesi. 

Baydan, Y. (2010). Developing the scale of perceived social-emotional skills and the effectiveness of social-
emotional skills program [Unpublished doctoral dissertation]. Hacettepe University.  



Psycho-Educational Research Reviews, 11(3), 2022, 721-737               Yıldırım & Kayhan 

 

734 

Beyazkürk, D., Anlıak, Ş., & Dinçer, Ç. (2007). Peer relations and friendship in childhood. Eurasian Journal of 
Educational Research (EJER), 26 (13-26). 

Bloomquist, M. L., & Schnell, S. V. (2002). Helping children with aggression and conduct problems: Best practices 
for intervention. Newyork: Guilford Press. 

Buist, K. L., & Vermande, M. (2014). Sibling relationship patterns and their associations with child competence 
and problem behavior. Journal of Family Psychology, 28(4), 529 –537. https://doi.org/10.1037/a0036990 

Buist, K. L., Deković, M., & Prinzie, P. (2013). Sibling relationship quality and psychopathology of children and 
adolescents: A meta-analysis. Clinical Psychology Review, 33(1), 97-106. 
https://doi.org/10.1016/j.cpr.2012.10.007 

Bukowski, W. M., Hoza, B., & Boivin, M. (1994). Measuring friendship quality during pre and early adolescence: 
The development and psychometric properties of the friendship qualities scale. Journal of Social and 
Personal Relationships, 11(3), 471-84. https://doi.org/10.1177/0265407594113011 

Butt, F. M. (2010). The role of perfectionism in psychological health: A study of adolescents in Pakistan. Europe’s 
Journal of Psychology. 6(4), 135-42.  https://doi.org/10.5964/ejop.v6i4.227  

Büyüköztürk, Ş., Kılıç Çakmak, E., Akgün, Ö. E., Karadeniz, Ş., & Demirel, F. (2020). Eğitimde bilimsel araştırma 
yöntemleri [Scientific research methods in education]. Ankara: Pegem Akademi. 

De Fruyt, F., Wille, B., & John, O. P. (2015). Employability in the 21st Century: Complex (Interactive) problem 
solving and other essential skills. Industrial and Organizational Psychology, 8(2), 276–281. 
https://doi.org/10.1017/iop.2015.33  

Dinçer, C., & Güneysu, S. (1997). Examining the effects of problem-solving training on the acquisition of 
interpersonal problem-solving skills by 5-year-old children in Turkey. International Journal of Early Years 
Education, 5(1), 37-46. https://doi.org/10.1080/0966976970050104 

Elcik, F., & Bayındır, N. (2015). Examination of perceived social support level of gifted students' environment. 
Route Educational and Social Science Journal. 2(4), 446–456. https://doi.org/ 10.17121/ressjournal.441 

Erdem, G. (2019). Investigation of the relationshıp between social media use, peer relationships and emotion 
regulation in high school students [Unpublished master’s thesis]. Near East University. 

Erkan-Atik, Z., Çoban, A. E., Çok, F., Doğan, T., & Karaman, N. G. (2014). The Turkish adaptation of the friendship 
qualities scale: A validity and reliability study. Educational Sciences: Theory & Practice, 14(2), 433-446. 
https://doi.org/10.12738/estp.2014.2.1778 

Erol, B. (2004). Üstün yeteneklerde duygusal zekâ ile benlik saygısı arasındaki ilişki [The relationship between 
emotional intelligence and self-esteem of the gifted science hight school students] [Unpublished master’s 
thesis]. Karadeniz Teknik Üniversitesi 

Erol, F. (2015). The relationship between subjective well-being of gifted adolescents and their peer relations 
[Unpublished master’s thesis]. Marmara University. 

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2012). How to design and evaluate research in education. (8th ed.).  
New York: McGraw-Hill. 

Frederickson, N. L., & Furnham, A. F. (2001). The long-term stability of sociometric status classification: A 
longitudinal study of included pupils who have moderate learning difficulties and their mainstream peers. 
Journal of Child Psychology and Psychiatry, 42(5), 581–592. https://doi.org/10.1017/S0021963001007260 

Freeman, J. (2002). Out-of-school educational provision for the gifted and talented around the world. Retrieved 
02.01.2021, from http://www.joanfreeman.com/pdf/Text_part_one.pdf  

Freeman, J. (2019). The emotional development of the gifted and talented. In B. Wallace, D. A. Sisk, & J. Senior 
(Eds.), The SAGE handbook of gifted and talented education (pp. 298–320). SAGE. 

George, D. & Mallery, P. (2010). SPSS for windows step by step. A simple study guide an reference. ABD: Allyn and 
Bacon. 

Gross, M. U. (2002). Social and emotional issues for exceptionally intellectually gifted students. In M. Neihart, S. 
M. Reis, N. M. Robinson & S. M. Moon (Eds.), The social and emotional development of gifted children: What 
do we know? (pp. 19-30).Texas: Prufrock Press. 

https://doi.org/10.5964/ejop.v6i4.227
https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1080%2F0966976970050104?_sg%5B0%5D=73iUwQnTNl0KxaHbwz1hbZwmtR6BCp38UrryxJEtAbyLzSuoQ2h3DLu2D-x7Sq8TaM7VH36XiiChuMnVPCO6aQViBQ.jW_mXdqKr5rOiLQjSMHjcmLFZ55I3l8MfhZZjQTla3N1l47bmd89-KZ_rBvpWdHBMohvqZjiI4a9SurPWPZm2w
http://www.joanfreeman.com/pdf/Text_part_one.pdf


Psycho-Educational Research Reviews, 11(3), 2022, 721-737               Yıldırım & Kayhan 

 

735 

Hughes, C., & Leekam, S. (2004). What are the links between theory of mind and social relations? Review, 
reflections and new directions for studies of typical and atypical development. Social Development, 13, 590–
619.   https://doi.org/10.1111/j.1467-9507.2004.00285.x 

Hughes, C., McHarg, G., & White, N. (2018). Sibling influences on prosocial behavior. Current Opinion in 
Psychology, 20, s. 96–101. https://doi.org/10.1016/j.copsyc.2017.08.015 

Jenkins, J., & Dunn, J. (2009). Siblings within families: Levels of analysis and patterns of influence. New Directions 
for Child and Adolescent Development, 126, 79–93. https://doi.org/10.1002/cd.258 

John, O. P., & De Fruyt, F. (2015). Framework for the longitudinal study of social and emotional skills in cities. 
Paris, France: Organisation for Economic Co-operation and Development. 

Kautz, T., Heckman, J. J., Diris, R., ter Weel, B., & Borghans, L. (2014). Fostering and measuring skills: Improving 
cognitive and non-cognitive skills to promote lifetime success (National Bureau of Economic Research 
Working Paper 20749). https://doi.org/10.3386/w20749  

Košir, K., Sočan, G., & Pečjak, S. (2007). The role of interpersonal relationships with peers and with teachers in 
students academic achievement. Review of Psychology, 14(1), 43–58. 
https://www.researchgate.net/publication/266151132_The_role_of_interpersonal_relationships_with_pe
ers_and_with_teachers_in_students%27_academic_achievement  

Kuo, Y. L., Casillas, A., Walton, K. E., Way, J. D., & Moore, J. L. (2020). The intersectionality of race/ethnicity and 
socioeconomic status on social and emotional skills. Journal of Research in Personality, 84, 103905. 
https://doi.org/10.1016/j.jrp.2019.103905 

Kurz, N. M. (2006). The relationship between teacher’s sense of academic optimism and commitment to the 
profession [Unpublished doctoral dissertation]. The Ohio State University. 

Lamarche, V., Brendgen, M., Boivin, M., Vitaro, F., Perusse, ´ D., & Dionne, G. (2006). Do friendships and sibling 
relationships provide protection against peer victimization in a similar way? Social Development, 15, 373–
393.  https://doi.org/10.1111/j.1467-9507.2006.00347.x 

Lansford, J. E., Criss, M. M., Pettit, G. S., Dodge, K. A., & Bates, J. E. (2003). Friendship quality, peer group 
affiliation and peer antisocial behavior as moderators of the link between negative parenting and adolescent 
externalizing behavior. Journal of Research Adolescence, 13(2), 129-238. https://doi.org/10.1111/1532-
7795.1302002  

Lapidot-Berman, J., & Oshrat, Z. (2009). Sibling relationships in families with gifted children.  Gifted Educational 
International, 25 (1), 36-47.  https://doi.org/10.1177/026142940902500106 

Leana, M. Z., & Köksal, A. (2007, April 26-30). Relationship between l’st grade gıfted and normal students' IQ and 
EQ [Conference presentation]. International Symposium Emotional Intelligence and Communication VI, 
İzmir, Turkey. 
https://www.academia.edu/11780209/%C3%9Cst%C3%BCn_ve_Normal_Zihin_D%C3%BCzeyindeki_%C4%
B0lkokul_%C3%96%C4%9Frencilerinin_IQ_ve_EQlar%C4%B1_Aras%C4%B1ndaki_%C4%B0li%C5%9Fki  

Lee, S. Y., & Olszewski-Kubilius, P. (2006). The emotional intelligence, moral judgment, and leadership of 
academically gifted adolescents. Journal for the Education of the Gifted, 30(1), 29-67. 
https://doi.org/10.1177/016235320603000103 

Levitt, M. J., Levitt, J., Bustos, G. L., Crooks, N. A., Santos, J. D., Telan, P., & Milevsky, A. (2005). Patterns of social 
support in the middle childhood to early adolescent transition: Implications for adjustment. Social 
development, 14(3), 398-420.   https://doi.org/10.1111/j.1467-9507.2005.00308.x 

Leyden, S. (2002). Supporting the child of exceptional ability at home and school. London: David Fulton Publishers 
Ltd. 

Miyamoto, K., Huerta, M. C., & Kubacka, K. (2015). Fostering social and emotional skills for well‐being and social 
progress. European Journal of Education, 50(2), 147-159. https://doi.org/10.1111/ejed.12118  

Needham, V. (2012). Primary teachers’ perceptions of the social and emotional aspects of gifted and talented 
education. APEX: The New Zealand Journal of Gifted Education, 17(1), 1-18. https://doi.org/10.21307/apex-
2012-006 

Neihart, M. (2016). Services that meet social and emotional needs of gifted children. In: R.D. Eckert, & J.H. Robins 
(Eds.), Designing services and programs for high ability learners: A guidebook for gifted education. (pp. 122–
135). California: Corwin Press. 

https://psycnet.apa.org/doi/10.1111/j.1467-9507.2004.00285.x
https://doi.org/10.3386/w20749
https://www.researchgate.net/publication/266151132_The_role_of_interpersonal_relationships_with_peers_and_with_teachers_in_students%27_academic_achievement
https://www.researchgate.net/publication/266151132_The_role_of_interpersonal_relationships_with_peers_and_with_teachers_in_students%27_academic_achievement
https://psycnet.apa.org/doi/10.1111/j.1467-9507.2006.00347.x
https://psycnet.apa.org/doi/10.1111/j.1467-9507.2006.00347.x
https://doi.org/10.1111/1532-7795.1302002
https://doi.org/10.1111/1532-7795.1302002
https://doi.org/10.1177%2F026142940902500106
https://www.academia.edu/11780209/%C3%9Cst%C3%BCn_ve_Normal_Zihin_D%C3%BCzeyindeki_%C4%B0lkokul_%C3%96%C4%9Frencilerinin_IQ_ve_EQlar%C4%B1_Aras%C4%B1ndaki_%C4%B0li%C5%9Fki
https://www.academia.edu/11780209/%C3%9Cst%C3%BCn_ve_Normal_Zihin_D%C3%BCzeyindeki_%C4%B0lkokul_%C3%96%C4%9Frencilerinin_IQ_ve_EQlar%C4%B1_Aras%C4%B1ndaki_%C4%B0li%C5%9Fki
https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1177%2F016235320603000103?_sg%5B0%5D=QZytrFDHn6hn8pMxjJTA1R5TZPa0hU6q49DXq1eyOa-CNw4B8FKsfjwCMGE4zQQxaK5ncLhDpcIvf4cG7zL-s2r-Pg.UwKTLtlWI8PT44IXdp_B8vtZEBBcUwQB56ErkUm-ENp0lkM22sxxKaXQfA2u63pKkJKNLVl0am4MtLFT11mNvQ
https://psycnet.apa.org/doi/10.1111/j.1467-9507.2005.00308.x
https://doi.org/10.1111/ejed.12118


Psycho-Educational Research Reviews, 11(3), 2022, 721-737               Yıldırım & Kayhan 

 

736 

Organisation for Economic Co-operation and Development. (2015). Draft proposal: OECD Longitudinal Study of 
Skills Development in Cities. Paris, France: OECD. 

Pallant, J. (2016). SPSS kullanma kılavuzu: SPSS ile adım adım veri analizi [SPSS Survival Manual A step by step 
guide to data analysis using IBM SPSS] (S. Balcı ve B. Ahi, Çev.) (6. bs.). Ankara: Anı. 

Parker, J. G., & Asher, S. R. (1987). Peer relations and later personal adjustment: Are low-accepted children at 
risk? Psychological Bulletin, 102(3), 357–389.  https://doi.org/10.1037/0033-2909.102.3.357 

Peterson J., Duncan N., & Canady K. A. (2009) Longitudinal study of negative life events, stress and school 
experiences of gifted youth. Gifted Child Quarterly. 53(1), 4- 49.  
https://doi.org/10.1177/0016986208326553 

Pfeiffer, S. I., & Stocking, V. B. (2000). Vulnerabilities of academically gifted students. Special Services in Schools, 
16(1-2), 83-93. https://doi.org/10.1300/J008v16n01_06  

Pike, A., Coldwell, J., & Dunn, J. (2005). Sibling relationships in early/middle childhood: Links with individual 
adjustment. Journal of Family Psychology, 19(4), 523–532. https://doi.org/10.1037/0893-3200.19.4.523 

Poropat, A. E. (2009). A meta-analysis of the five-factor model of personality and academic performance. 
Psychological Bulletin, 135(2), 322–338. https://doi.org/10.1037/a0014996 

Preus, L. J., & Dubow, E. F. (2004). A comparison between intellectually gifted and typical children in their coping 
responses to a schooland a peer stressor. Roeper Review, 26(2), 105-111.  
https://doi.org/10.1080/02783190409554250  

Primi, R., Santos, D., John, O. P., & De Fruyt, F. (2016). Development of an inventory assessing social and 
emotional skills in Brazilian youth. European Journal of Psychological Assessment, 32(1), 5–16.  
https://doi.org/10.1027/1015-5759/a000343 

Renati, R., Bonfiglio, N. S., & Pfeiffer, S. (2017). Challenges raising a gifted child: Stress and resilience factors 
within the family. Gifted Education International, 33(2), 145-162. 
https://doi.org/10.1177/0261429416650948  

Richards, J. S., Encel, J., & Shute, R. (2003). The emotional and behavioral adjustment of intellectually gifted 
adolescents: A multi-dimensional, multi-informant approach. High Ability Studies, 14(2), 153-163. 
https://doi.org/10.1080/1359813032000163889 

Rogers, D. L., & Ross, D. D. (1986). Encouraging positive social interaction among young children. Young Children. 
41(3). 12-17. 

Rudasill, K. M., & Callahan, C. M. (2008). Psychometric characteristics of the Harter Self-Perception Profiles for 
adolescents and children for use with gifted populations. Gifted Child Quarterly, 52(1), 70-86.  
https://doi.org/10.1177/0016986207311056 

Saferstein, J. A., Neimeyer, G. J., & Hagans, C. L. (2005). Attachment as a predictor of friendship qualities in college 
youth. Social Behavior and Personality, 33(8), 767-776. https://doi.org/10.2224/sbp.2005.33.8.767 

Sak, U. (2014). Üstün zekâlılar: Özellikleri, tanılanmaları, eğitimleri [Gifted people: Characteristics, diagnosis, 
education] . Ankara: Vize Yayincilik. 

Sak, U., Ayas, M.B., Sezerel, B.B., Öpengin, E., Özdemir, N.N., & Gürbüz, S.D. (2015). Gifted and talented education 
in Turkey: Critics and prospects. Turkish Journal of Giftedness and Education, 5(2), 110. 

Saranlı, A. G. (2017). Eş zamanlı olmayan gelişimin üstün yetenekli çocuklardaki görünümü üzerine bir örnek olay 
çalışması [A case study on the manifestation of asynchronous development in gifted children]. Ankara 
Üniversitesi Eğitim Bilimleri Fakültesi Özel Eğitim Dergisi, 18(1), 89-108. 
https://doi.org/10.21565/ozelegitimdergisi.300060  

Saranlı, A. G., & Metin, N. (2012). Social-emotional problems observed in gifted children. Journal of Faculty of 
Educational Sciences, 45(1), 139-163.  https://doi.org/10.1501/Egifak_0000001239 

Scheffe, H. (1999). The analysis of variance (Vol. 72). John Wiley & Sons. 

Sevgili Koçak, S., & Kan, A. (2019). Investigation of the relationships among social emotional skills, friendship 
quality and loneliness level: a research on gifted students. Electronic Turkish Studies, 14(7), 3939- 3952. 
https://doi.org/10.29228/TurkishStudies.38831 

Shapiro, L.E. (2017). Yüksek EQ’lu bir çocuk yetiştirmek anne-babalar için duygusal zekâ rehberi. (Çev. Kartel, Ü.) 
İstanbul: Varlık Yayınları. 

https://psycnet.apa.org/doi/10.1037/0033-2909.102.3.357
https://doi.org/10.1177%2F0016986208326553
https://doi.org/10.1177%2F0016986208326553
https://doi.org/10.1177%2F0016986208326553
https://doi.org/10.1300/J008v16n01_06
https://doi.org/10.1080/02783190409554250
https://doi.org/10.1080/02783190409554250
https://psycnet.apa.org/doi/10.1027/1015-5759/a000343
https://psycnet.apa.org/doi/10.1027/1015-5759/a000343
https://doi.org/10.1177/0261429416650948
https://psycnet.apa.org/doi/10.1177/0016986207311056
https://psycnet.apa.org/doi/10.1177/0016986207311056
https://psycnet.apa.org/doi/10.1177/0016986207311056
https://doi.org/10.21565/ozelegitimdergisi.300060
https://doi.org/10.1501/Egifak_0000001239
http://dx.doi.org/10.29228/TurkishStudies.38831


Psycho-Educational Research Reviews, 11(3), 2022, 721-737               Yıldırım & Kayhan 

 

737 

Silverman, L. K. (1993). Social development, leadership and gender issues. In L. K. Silverman (Ed.), Counselling the 
gifted and talented, (s. 291 – 327). Denver, CO: Love Publishing. 

Smith, P. A., & Hoy, W. K. (2007). Academic optimism and student achievement in urban elementary schools. 
Journal of Educational Administration, 45(5), 556-568. https://doi.org/10.1108/09578230710778196 

Spence, S. H. (2003). Social skills training with children and young people: Theory, evidence and practice. Child 
and adolescent mental health, 8(2), 84-96. https://doi.org/10.1111/1475-3588.00051 

Stuart, T., & Beste A. (2008). Farklı olduğumu biliyordum: üstün yeteneklileri anlayabilmek. (Çev. Gönenli, A.), 
Ankara: Ankara Kök Yayıncılık (s. 15-50). 

Tabachnick, B., & Fidell, L. (2013) Using Multivariate Statistics (6th ed.), Pearson Education, New York. 

Tosuntaş-Karakuş, F. (2006). The relationship between the level of the perceived emotional abuse and social skills 
of the adolescents [Unpublished master’s thesis]. Marmara University. 

Underwood, M. K., & Rosen, L. H. (2009). Gender, peer relations and challenges for girlfriends and boyfriends 
coming together in adolescence. Psychology of Women Quarterly, 33(1), 16-20. 
https://doi.org/10.1111/j.1471-6402.2008.01468.x 

Uysaler, H. (2015). Arkadaşlık becerilerini geliştirme programının üstün zekâlı öğrencilerin arkadaşlık ilişkilerini 
etkisi [The effect of friendship skills development program on the friendship relations of gifted students] 
[Unpublished doctoral dissertation]. Istanbul University. 

Watson, D., Hubbard, B., & Wiese, D. (2000). General traits of personality and affectivity as predictors of 
satisfaction in intimate relationships: Evidence from self- and partner-ratings. Journal of Personality, 68(3), 
413–419. https://doi.org/10.1111/1467-6494.00102  

Yazgı, Z. (2019). Metacognitive awareness as a predictor of social emotional learning skills in gifted and talented 
students [Unpublished master’s thesis]. Istanbul Sabahattin Zaim University. 

https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1108%2F09578230710778196?_sg%5B0%5D=lDsRhlZ1ykkYM9zTGa0MEnYkiujgZDMFoUrct61JDCgcb3-SjjAOHVmVrRABhrPrDbmA8lriIgMflFI7KRy44rBxog._A3eYhW767WoY2fZdI7C7fwLSkujgEweMod1kgfho-BHpJJiCJlZUjXPFO2zY9NiqMRLWPoS8YRWk1sQs7SWDw
https://doi.org/10.1111/1475-3588.00051
https://doi.org/10.1111/j.1471-6402.2008.01468.x
https://doi.org/10.1111/1467-6494.00102

